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Book Overview 

There is a growing body of critical scholarship that interrogates racial dynamics and logics 

perpetuating raciolinguitics, institutional racism, epistemological racism, epistemic injustice, 

coloniality, social/racial hierarchies, monoculturalism, monolingualism, othering/otherness, 

White supremacy and native speakerism in the discipline of intercultural communication 

research and teaching (e.g., Motha, 2014; Moon & Holling, 2015; Rosa & Flores, 2017; Kubota, 

2020; Rawls & Duck, 2020; Martin & Nakayama, 2021; Nakayama & Halualani, 2023). In this 

regard, many scholars argue that intercultural scholarship has historically been complicit in 

reproducing racial hierarchies, colonial histories, Eurocentric narratives, essentialized 

representations and power structures, often rendered in privileging Whiteness, Anglo-centric 

cultural norms and monolingual ideologies while marginalizing the linguistic, cultural, and 

epistemological archaeologies of post-colonial contexts (e.g., Aman, 2017; Meighan, 2022 ; 

Mignolo, 2011 ; Santos, 2018;  Walsh, 2018).  

Issues of race, racism and racialization have been critically unpacked in relation to the social, 

intellectual, political and institutional practices that often sustain systemic injustices and biases 



within intercultural communication studies. For example, Nakayama and Martin (2007) 

contend that much of what is understood as ‘intercultural knowledge’ is shaped by White racial 

ideology, in which Western perspectives and experiences remain dominant. Moon and Collins 

(2015) illustrate further how the race(ing) of intercultural scholarship is often reinforced 

through structural and discursive practices that position Whiteness as the invisible norm against 

which all other cultures are measured and Othered. Kubota (2004), similarly, elaborates that 

the perpetuation of racial workings is often maintained through epistemological racism that 

establishes hierarchies in knowledge production and consumption as well as the liberal/Western 

approaches to multiculturalism, which often promote color-blind or difference-blind ideologies, 

exoticize and essentialize non-Western cultures, and obscure underlying power dynamics and 

privilege. These discourses emphasize the dominance of Anglo-Saxon normativity and 

Eurocentric ideologies and colonial hierarchies (Kumaravadivelu, 2016), resulting in colonial 

legacies and imperial mindsets (Meighan, 2022). 

In the context of intercultural language teaching and learning, research suggests that racial 

dynamics and biases are evident in language textbook discourses, curricula and practices. For 

instance, English language teaching/learning textbooks often present material that favors the 

representation of Whites over other races (Bowen & Hopper, 2023), portray racial and cultural 

groups in essentialized ways (Apple, 2004), and contribute to the reproduction of racial 

inequities in language classrooms by racializing and marginalizing local cultures and identities 

of the minority group (R’boul & Saidi, 2024; Saidi, 2024). Intercultural racial inequality is 

further sustained through the adoption of monocultural and monolingual perspectives that are 

grounded in White-centered epistemology. This practice often positions the non-dominant races 

and cultures as inferior (Lee, 2015). To this end, this edited volume is a call for critical and 

nuanced engagement with all forms of racism in intercultural communication and pedagogy 

that moves beyond the facades of the language of diversity and inclusion, which often celebrate 



difference in a depoliticized and reductive way, thus overlooking structures of power, privilege 

and inequality in language classrooms.  

In this edited volume, we argue that despite efforts to disrupt all forms of racism within 

intercultural communication and interculturality through various critical and antiracist 

interventions (e.g., Kubota & Motha, 2024), systemic structures of intercultural hierarchies and 

racialization may remain unproblematized. This is because, for too long, educational policies 

and practices have favored dominant languages and cultures, overlooking the invaluable 

contributions of those from marginalized communities. The prevailing systems often legitimize 

racialized identities and perpetuate a hierarchy of knowledge that dismisses non-Western 

epistemologies and pedagogies. This book is firmly anchored in scholarship that advances 

antiracism, decolonization, anti-oppression, and equity, diversion, and inclusion that are 

formulated from the epistemes of minoritized or oppressed populations themselves irrespective 

of their geocultural location. 

Nonetheless, rebutting racism in intercultural scholarship will remain incomplete if no reference 

is made to the ubiquitous impact of digital media and Artificial Intelligence (AI) on every aspect 

of contemporary human life. Therefore, the volume encourages nuanced research inquiries into 

social E-maginaries (López García, 2024), racial narratives and colonial patterns within digital 

interculturality (Lenehan, 2024), showcasing how digital spaces and algorithmic dynamics are 

reproducing, challenging and reconfiguring hegemonic discourses and power asymmetries. The 

volume interrogates further the dialectical tensions within digital interculturality, inviting 

critical perspectives that expose both the complicity and subversive potential of social network 

sites and digital platformization in shaping racial (un)equalities through intercultural 

discourses. 

Contributors are invited to consider any of the following themes in their chapter proposals, 

including but not limited to:  



1- Epistemological Racism and the Race(ing) of Intercultural Scholarship 

2- Coloniality in Intercultural Pedagogy and Intercultural Communication 

3- Racial Hierarchies in Language Education 

4- Race and Racialization in Institutional Practices 

5- Digital Interculturality and Algorithmic Racism: Reproducing or Resisting Hegemonic 

Discourses 

6- Whiteness, White Supremacy and the (Un)Making of Interculturality 

7- Decolonial Approaches to Intercultural Pedagogy and Intercultural Communication 

8- Anti-Racist Pedagogies and Intercultural Transformative Pedagogies 

9- The role of Digital Activism in promoting anti-racism culture and intercultural dialogue. 

10-  The impact of the representation of racialized groups on intercultural communication 

in global media 

11- Transnational Solidarity of marginalized communities across borders 

12- Globalization and perpetuation of racial inequalities in intercultural communication 

13- E-maginaries of coloniality in social network sites shaping Digital Interculturality 
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Contributors send their abstracts 250-300 words including 5 keywords alongside their biodata 

to the editors by April 25, 2025 at springerproposals@gmail.com   
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